Non-Fiction Writing to Learn
Elementary Physical Education Guide Sheet

Non-Fiction writing in the content areas is a strategy to facilitate learning for all students.  The expectation for the content area teacher is not to teach writing but to utilize writing as an instructional strategy to increase student learning.  The physical education curriculum needs to remain activity based.  In order to support cross-disciplinary integration, we propose including 6 + 1 Traits of Writing where it is a natural fit, contributing to the strength of both curricula.



Examples of Elementary Physical Education 
Non-Fiction Writing Activities and Assessments

Before participation (Beginning)
When stating the class objective physical education teachers may choose to

· Give a sequential timeline leading to a goal (Organization)

· Make the explicit connections between different games, sports, skills, motor development (Organization)

Example:  Compare the shapes of wide and narrow.  Explain the differences between    the two shapes and give a few real-life examples of each shape. (word choice)

· 
· Make connections between the physical education class time and real life. For example, “Just like in writing, a game has a beginning, middle, and end.”

· Use the words from the 6+1 Traits of Writing scoring guides, when appropriate such as Word Choice, Organization, Ideas and Content and specific descriptors and concepts (vocabulary)

When modeling the skill or concept physical education teachers may choose to:
· The pattern I am demonstrating is _______________. (Organization)

· I am using the language of the sport when I say ___________.  You need to learn the specific word choices related to this sport. (Word Choice)

· 
During participation 
When students are working, the teacher will assess understanding of the concept by:

· Observing use of specific vocabulary (Word Choice)

· 
· Observing students practicing the skill in appropriate sequence (Organization)

The teacher poses questions about the organization and vocabulary related to the activity, body systems, skill relationships, and teamwork.  Students respond with specific language and logical sequencing.


· At the practice station, students will describe what they are doing as they practice (Word Choice)

· At the practice station, students will describe how they are performing the skill (giving logical sequence-Organization)

Example:  Learning how to skip can sometimes be difficult.  How would you describe     the skill to a friend who is having trouble learning how to skip?

· Both teacher and students use specific language related to the skill, game, activity or discussion of concepts


After participation (closure)
Restating the objective:

· The teacher will pose the questions:  What did we learn today?  What were our goals today?  Did we accomplish our objective today?  The student responds with precise language (Word Choice) in an organized, easily understood manner.  (Organization)

Example:  Which of these locomotor skills is easiest to learn?  Rank the following locomotor skills on a scale from easiest to most difficult and explain the reasoning for your rankings:  run, skip, hop, gallop, walk, slide, jog


· Describe how you know what is happening by using the specific vocabulary  describing the action and what is happening to your body (Word Choice)
6 + 1 Traits of Writing


Although content area teachers are not teaching writing, the 6 + 1 Trait rubrics provide a common language from which to begin the feedback process for students.  For example the concepts (ideas), vocabulary of the discipline (word choice), and  organization found in Non-Fiction Writing across the content areas can be improved through the use of feedback and evaluation around the 6 + 1 Traits rubrics.


	


ORGANIZATION:  the arrangement of ideas to enhance communication (i.e. sequencing, patterning, logical conclusions)


WORD CHOICE:  use of the language of the discipline (content) to create meaning, use of vocabulary





Feedback


Assessment is not just summative as in a standardized test or large unit test.  Assessment is also formative meaning it is ongoing, diagnostic, and to the point.  It is with the formative assessment that feedback plays a critical role.  


The feedback students receive should be timely, corrective, and specific allowing them to use the feedback to improve their mastery of concepts.    


Feedback can come in many different forms including self, peer, and teacher.  A balance is needed between students’ ability to provide themselves with feedback, provide their peers with feedback and receive feedback from their teachers.





Specific Prompts


Not all prompts will need to be R.A.F.T.S. prompts.  Using R.A.F.T.S. prompts will allow the teacher flexibility in creating higher order thinking prompts that specifically ask students to write about the concepts being studied in a particular content area.





For example: 


	Think about what you do at P.E. each day.  Write a letter to your teacher describing what you do at 	three different times.  Use words such as first, next, then, and later.  Name the activity you like best 	and tell why.
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