Non-Fiction Writing to Learn
Middle School Physical Education Guide Sheet

Non-Fiction writing in the content areas is a strategy to facilitate learning for all students.  The expectation for the content area teacher is not to teach writing but to utilize writing as an instructional strategy to increase student learning.  The physical education curriculum needs to remain activity based.  In order to support cross-disciplinary integration, we propose including 6 + 1 Traits of Writing where it is a natural fit, contributing to the strength of both curricula.



Examples of Middle School Physical Education 
Non-Fiction Writing Activities and Assessments

Before participation (Beginning)
When stating the class objective physical education teachers may choose to

· Give a sequential timeline leading to a goal (Organization)

· 
· Make connections between the physical education class time and real life. 
· Use the words from the 6+1 Traits of Writing scoring guides
Example:  Imagine that you had access to all the P.E. equipment in the school.  What would you use first?  Why did you choose this piece of equipment?

When modeling the skill or concept physical education teachers may choose to:
· Use the descriptive words from the traits such as 

· The pattern I am demonstrating is _______________. (Organization)

· I am using the language of the sport when I say ___________.   (Word Choice)

· 
During participation 
When students are working, the teacher will assess understanding of the concept by:

· Observing use of specific vocabulary (Word Choice)

· 
· Observing students practicing the skill in appropriate sequence (Organization)

Example:  You are peer-teaching a classmate.  Give him or her step-by-step skill cues to throw a ball at a target nearby.

The teacher poses questions about the organization and vocabulary related to the activity, body systems, skill relationships, and teamwork.  Students respond with specific language and logical sequencing.


· At the practice station, students will describe what they are doing as they practice (Word Choice)

· At the practice station, students will describe how they are performing the skill (giving logical sequence-Organization)

· Both teacher and students use specific language related to the skill, game, activity or discussion of concepts


As students work independently to master concepts taught, it is expected that they will be able to clearly articulate the steps to success (Organization) using specific vocabulary (Word Choice) of the discipline.

After participation (closure)
Restating the objective:


· Describing physical feelings with specific word choice instead of dull, uninteresting Such as “my heart was pounding” instead of “I ran really hard.” (Word Choice)

Example:  You have discovered that you love the sport of volleyball.  Design a commercial that would persuade your friends to play a game with you.  Explain your thoughts.

· Describe how you know what is happening by using the specific vocabulary  describing the action and what is happening to your body (Word Choice)

Example:  Antonia was given a homework assignment to invent a game that uses several locomotor skills.  She was also given several pieces of equipment:  eight cones, one soccer ball, one basketball, four bases, and two sets of different-colored jerseys.  State what she should do to create this game and explain the game step by step.
6 + 1 Traits of Writing


Although content area teachers are not teaching writing, the 6 + 1 Trait rubrics provide a common language from which to begin the feedback process for students.  For example the concepts (ideas), vocabulary of the discipline (word choice), and  organization found in Non-Fiction Writing across the content areas can be improved through the use of feedback and evaluation around the 6 + 1 Traits rubrics.


	


ORGANIZATION:  the arrangement of ideas to enhance communication (i.e. sequencing, patterning, logical conclusions)


WORD CHOICE:  use of the language of the discipline (content) to create meaning, use of vocabulary





Feedback


Assessment is not just summative as in a standardized test or large unit test.  Assessment is also formative meaning it is ongoing, diagnostic, and to the point.  It is with the formative assessment that feedback plays a critical role.  


The feedback students receive should be timely, corrective, and specific allowing them to use the feedback to improve their mastery of concepts.    


Feedback can come in many different forms including self, peer, and teacher.  A balance is needed between students’ ability to provide themselves with feedback, provide their peers with feedback and receive feedback from their teachers.





Specific Prompts


Not all prompts will need to be R.A.F.T.S. prompts.  Using R.A.F.T.S. prompts will allow the teacher flexibility in creating higher order thinking prompts that specifically ask students to write about the concepts being studied in a particular content area.





For example: 





	It’s Saturday afternoon and you are bored out of your mind!  All you want to do is play a game of 	“Four Square” outside with your big sister – but she is on the phone as usual, talking to her friends.  	Write her a note that would persuade her that she should play a game of “Four Square” with you 	instead of talking to her friends on the phone.
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